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:
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School Psychologist

Lodi Unified School District

CASP Assessment Specialist Co-Chair

Email: help@jameshiramoto.com

Who is this James Hiramoto?

www.jameshiramoto.com
Nearly 30 year as a school psychologist, 10 years+ as 
professor/program director (MA & PsyD) in educational & 
school psychology, 7 years with the Diagnostic Center, North-
CDE. Provided professional development trainings statewide 
(including 25+ SELPA's and County Offices of Education, 25+ 
school districts, CASP and CASP Affiliate Associations) 
nationally and internationally. Content expert for the state’s 
www.askaspecialist.ca.gov website on areas of special 
education assessment. Serve(d) many roles in CASP 
including: Region II Rep, Editor of CASP Today and currently 
and past 5 years as Chair/Specialist of Assessment as well as 
been a member of many committees. Written and co-
authored CASP Position Papers. Resource Papers ad articles 
for CASP Today.  Currently work for Lodi Unified as a school 
psychologist.
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Who are you?

•School Psychologist

•1st 5 years, 6-10 years, 11-20 years 20+?

Objectives

• Careful look as SLD eligibility and its 3 methods of 
determination

• Discrepancy

• Patterns of Strengths and Weaknesses

• RTI (we will look at this a little too)

• What is the research saying about these methods

• More clarity about what CHC processing areas are

• the difference between them and the 8 processing areas 
in California Code of Regulations 3030(b)(10)…What? 
They aren’t the same?

• What are we actually measuring in each processing area

• Developing confidence in our assessment methodology
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Before Beginning

•Breaks

•Handouts: Copies are available as well as 
available to download as pdf’s.

Norms

•Eat, drink and be (quietly) merry

•Keep cell phones turned off

•Mute yourselves, until you have a question and 
then speak up

•When we do a break comeback on time

•Ask questions for clarification
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What is the Difference between the 
discrepancy model and PSW…really what is it?

• How do you DEFINE IT…?

• Explain it so others can understand it…?

• calculate it…?

What Does the Law Say?

•There is the Federal Law -CFR

•There is the California Education Code – CA Ed 
Code

•There is the California Code of Regulations -
CCR
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California Ed. Code 30 EC 56337

“(b) Notwithstanding any other 
law and pursuant to Section 
1414(b) (6) of Title 20 of the 
United States Code, in 
determining whether a pupil has 
a specific learning disability as 
defined in subdivision (a), a local 
educational agency is not 
required to take into 
consideration whether a pupil 
has a severe discrepancy
between achievement and 
intellectual ability in oral 
expression, listening 
comprehension, written 
expression, basic reading skill, 
reading comprehension, 
mathematical calculation, or 
mathematical reasoning.”

Sec. 300.307 Specific learning 
disabilities.

(a) General. A State must 
adopt, consistent with Sec. 
300.309, criteria for 
determining whether a child 
has a specific learning 
disability as defined in Sec. 
300.8(c)(10). In addition, the 
criteria adopted by the 
State--
(1) Must not require the use 
of a severe discrepancy 
between intellectual ability 
and achievement for 
determining whether a child 
has a specific learning 
disability, as defined in Sec. 
300.8(c)(10); 

California Ed. Code 30 EC 56337

(c) In determining whether 
a pupil has a specific 
learning disability, a local 
educational agency may use 
a process that determines if 
the pupil responds to 
scientific, research-based 
intervention as a part of the 
assessment procedures 
described in Section 
1414(b)(2) and (3) of Title 
20 of the United States 
Code and covered in 
Sections 300.307 to 
300.311, inclusive, of Title 
34 of the Code of Federal 
Regulations.”

Sec. 300.307 Specific learning 
disabilities.

(2) Must permit the use of a 
process based on the child's 
response to scientific, 
research-based intervention; 
and 
(3) May permit the use of 
other alternative research-
based procedures for 
determining whether a child 
has a specific learning 
disability, as defined in Sec. 
300.8(c)(10). 
(b) Consistency with State 
criteria. A public agency must 
use the State criteria adopted 
pursuant to paragraph (a) of 
this section in determining 
whether a child has a specific 
learning disability. 
(Authority: 20 U.S.C. 1221e-3; 
1401(30); 1414(b)(6) ) 
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http://idea.ed.gov/explore/view/p/,root,regs,300,D,300.307,a,
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Wait a minute…
Where did the discrepancy model go?

CCR 3030 (b) (10)

(10) Specific learning disability 
means a disorder in one or 
more of the basic psychological 
processes involved in 
understanding or in using 
language, spoken or written, 
that may have manifested itself 
in the imperfect ability to listen, 
think, speak, read, write, spell, 
or do mathematical 
calculations, including 
conditions such as perceptual 
disabilities, brain injury, minimal 
brain dysfunction, dyslexia, and 
developmental aphasia. 

CFR Sec 300.8

(10) Specific learning disability. 
(i) General. Specific learning 
disability means a disorder in 
one or more of the basic 
psychological processes 
involved in understanding or in 
using language, spoken or 
written, that may manifest itself 
in the imperfect ability to listen, 
think, speak, read, write, spell, 
or to do mathematical 
calculations, including 
conditions such as perceptual 
disabilities, brain injury, minimal 
brain dysfunction, dyslexia, and 
developmental aphasia.”
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CCR 3030 (b) (10) continued

(10) The basic psychological 
processes include attention, 
visual processing, auditory 
processing, phonological 
processing, sensory-motor 
skills, cognitive abilities 
including association, 
conceptualization and 
expression.

CFR Sec 300.8

Does not exist in the CFR…

CCR 3030 (b) (10)

(A) Specific learning 
disabilities do not include 
learning problems that are 
primarily the result of visual, 
hearing, or motor 
disabilities, of intellectual 
disability, of emotional 
disturbance, or of 
environmental, cultural, or 
economic disadvantage.

CFR Sec 300.8

(ii) Disorders not included. 
Specific learning disability 
does not include learning 
problems that are primarily 
the result of visual, hearing, 
or motor disabilities, of 
mental retardation, of 
emotional disturbance, or of 
environmental, cultural, or 
economic disadvantage”
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CCR 3030 (b) (10)

(B) In determining whether a 
pupil has a specific learning 
disability, the public agency 
may consider whether a pupil 
has a severe discrepancy 
between intellectual ability and 
achievement in oral expression, 
listening comprehension, 
written expression, basic 
reading skill, reading 
comprehension, mathematical 
calculation, or mathematical 
reasoning. discrepancy, the IEP 
team shall use the following 
procedures:

CFR Sec 300.309

Does not exist in the CFR…

CCR 3030 (b) (10)

(B) …The decision as to whether 
or not a severe discrepancy 
exists shall take into account all 
relevant material which is 
available on the pupil. No single 
score or product of scores, test 
or procedure shall be used as 
the sole criterion for the 
decisions of the IEP team as to 
the pupil's eligibility for special 
education. In determining the 
existence of a severe 
discrepancy, the IEP team shall 
use the following procedures:

CFR Sec 300.309

Does not Exist in the CFR…
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CCR 3030 (b) (10)

1. When standardized tests are 
considered to be valid for a 
specific pupil, a severe 
discrepancy is demonstrated 
by: first, converting into 
common standard scores, using 
a mean of 100 and standard 
deviation of 15, the 
achievement test score and the 
intellectual ability test score to 
be compared; second, 
computing the difference 
between these common 
standard scores; and third, 
comparing this computed 
difference to the standard 
criterion which is the product of 
1.5 multiplied by the standard 
deviation of the distribution of 
computed differences of 
students taking these 
achievement and ability tests. 

CFR Sec 300.309

Does not exist in the CFR…

CCR 3030 (b) (10)

A computed difference which equals 
or exceeds this standard criterion, 
adjusted by one standard error of 
measurement, the adjustment not to 
exceed 4 common standard score 
points, indicates a severe discrepancy 
when such discrepancy is 
corroborated by other assessment 
data which may include other tests, 
scales, instruments, observations and 
work samples, as appropriate.
2. When standardized tests are 
considered to be invalid for a specific 
pupil, the discrepancy shall be 
measured by alternative means as 
specified on the assessment plan.

CFR Sec 300.309

Does not exist in the CFR…
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Let’s talk about this…what does it mean…

A computed difference which equals or exceeds this standard 
criterion, adjusted by one standard error of measurement, the 
adjustment not to exceed 4 common standard score points, 
indicates a severe discrepancy when such discrepancy is 
corroborated by other assessment data which may include 
other tests, scales, instruments, observations and work 
samples, as appropriate.

Back in the day we had the…
Regression Equation
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CCR 3030 (b) (10)
3. If the standardized tests do not 
reveal a severe discrepancy as 
defined in subdivisions 1. or 2. 
above, the IEP team may find that a 
severe discrepancy does exist, 
provided that the team documents in 
a written report that the severe 
discrepancy between ability and 
achievement exists as a result of a 
disorder in one or more of the basic 
psychological processes. The report 
shall include a statement of the area, 
the degree, and the basis and 
method used in determining the 
discrepancy. The report shall contain 
information considered by the team 
which shall include, but not be 
limited to:

CFR Sec 300.309

Does not exist in the CFR…

CCR 3030 (b) (10)

(i) Data obtained from standardized 
assessment instruments;
(ii) Information provided by the 
parent;
(iii) Information provided by the 
pupil's present teacher;
(iv) Evidence of the pupil's 
performance in the regular and/or 
special education classroom obtained 
from observations, work samples, 
and group test scores;
(v) Consideration of the pupil's age, 
particularly for young children; and
(vi) Any additional relevant 
information.
4. A severe discrepancy shall not be 
primarily the result of limited school 
experience or poor school 
attendance.

CFR Sec 300.309
Does not exist in the CFR
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CCR 3030 (b) (10)

(C) Whether or not a pupil 
exhibits a severe discrepancy 
as described in subdivision 
(b)(10)(B) above, a pupil may 
be determined to have a 
specific learning disability if:

1. The pupil does not 
achieve adequately for the 
pupil's age or to meet State-
approved grade-level 
standards in one or more of 
the following areas, when 
provided with learning 
experiences and instruction 
appropriate for the pupil's 
age or State-approved 
grade-level standards:

CFR Sec 300.309

“(a) The group described in §
300.306 may determine that a 
child has a specific learning 
disability, as defined in §
300.8(c) (10), if

(1) The child does not 
achieve adequately for the 
child’s age or to meet 
State-approved grade-level 
standards in one or more 
of the following areas, 
when provided with 
learning experiences and 
instruction appropriate for 
the child’s age or State-
approved grade-level 
standards:”

CCR 3030 (b) (10)

(i) Oral expression.
(ii) Listening 
comprehension.
(iii) Written expression.
(iv) Basic reading skill.
(v) Reading fluency skills.
(vi) Reading 
comprehension.
(vii) Mathematics 
calculation.
(viii) Mathematics 
problem solving, and

CFR Sec 300.309

“(i) Oral expression.
(ii) Listening 
comprehension.
(iii) Written expression.
(iv) Basic reading skill.
(v) Reading fluency skills.
(vi) Reading 
comprehension.
(vii) Mathematics 
calculation.
(viii) Mathematics 
problem solving.
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CCR 3030 (b) (10)

2.

(i) The pupil does not 
make sufficient progress 
to meet age or State-
approved grade-level 
standards in one or more 
of the areas identified in 
subdivision (b)(10)(C)(1) 
of this section when using 
a process based on the 
pupil's response to 
scientific, research-based 
intervention; or

CFR Sec 300.309

(2)

(i) The child does not make 
sufficient progress to meet 
age or State-approved 
grade-level standards in one 
or more of the areas 
identified in paragraph 
(a)(1) of this section when 
using a process based on 
the child’s response to 
scientific, research-based 
intervention; or

CCR 3030 (b) (10)

(ii) The pupil exhibits a pattern 
of strengths and weaknesses in 
performance, achievement, or 
both, relative to age, State-
approved grade-level 
standards, or intellectual 
development, that is 
determined by the group to be 
relevant to the identification of 
a specific learning disability, 
using appropriate 
assessments, consistent with 
34 C.F.R. sections 300.304 and 
300.305; and

CFR Sec 300.309

(ii) The child exhibits a pattern 
of strengths and weaknesses 
in performance, achievement, 
or both, relative to age, State-
approved grade level 
standards, or intellectual 
development, that is 
determined by the group to 
be relevant to the 
identification of a specific 
learning disability, using 
appropriate assessments, 
consistent with Sec. Sec. 
300.304 and 300.305; and
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CCR 3030 (b) (10)

3. The findings under 
subdivisions (b)(10)(C)(1) and 
(2) of this section are not 
primarily the result of:

(i) A visual, hearing, or 
motor disability;
(ii) Intellectual disability;
(iii) Emotional disturbance;
(iv) Cultural factors;
(v) Environmental or 
economic disadvantage; or
(vi) Limited English 
proficiency.

CFR Sec 300.309

(3) The group determines that its 
findings under paragraphs (a)(1) 
and (2) of this section are not 
primarily the result of—

(i)   A visual, hearing, or 
motor disability;
(ii)  Mental retardation; 
(iii) Emotional disturbance;
(iv) Cultural factors;
(v)  Environmental or 
economic disadvantage; or 
(vi) Limited English 
proficiency.

CCR 3030 (b) (10)

4. To ensure that 
underachievement in a pupil 
suspected of having a specific 
learning disability is not due to 
lack of appropriate instruction 
in reading or math, the group 
making the decision must 
consider: 

(i) Data that demonstrate 
that prior to, or as a part of, 
the referral process, the 
pupil was provided 
appropriate instruction in 
regular education settings, 
delivered by qualified 
personnel; and

CFR Sec 300.309

“(b) To ensure that 
underachievement in a child 
suspected of having a specific 
learning disability is not due to 
lack of appropriate instruction 
in reading or math, the group 
must consider, as part of the 
evaluation described in §§
300.304 through 300.306

(1) Data that demonstrate 
that prior to, or as a part of, 
the referral process, the 
child was provided 
appropriate instruction in 
regular education settings, 
delivered by qualified 
personnel; and

27
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CCR 3030 (b) (10)

(ii) Data-based 
documentation of 
repeated assessments of 
achievement at 
reasonable intervals, 
reflecting formal 
assessment of student 
progress during 
instruction, which was 
provided to the pupil's 
parents.

CFR Sec 300.309

(2) Data-based 
documentation of 
repeated assessments of 
achievement at 
reasonable intervals, 
reflecting formal 
assessment of student 
progress during 
instruction, which was 
provided to the child’s 
parents.

CCR 3030 (b) (10)

5. In determining whether a 
pupil has a specific learning 
disability, the public agency 
must ensure that the pupil is 
observed in the pupil's 
learning environment in 
accordance with 34 C.F.R. 
section 300.310. In the case 
of a child of less than school 
age or out of school, a 
qualified professional must 
observe the child in an 
environment appropriate for 
a child of that age. The 
eligibility determination 
must be documented in 
accordance with 34 C.F.R. 
section 300.311.

CFR Sec 300.310

• (a) The public agency must ensure 
that the child is observed in the 
child’s learning environment 
(including the regular classroom 
setting) to document the child’s 
academic performance and 
behavior in the areas of difficulty.

• (b) The group described in 
§300.306(a)(1), in determining 
whether a child has a specific 
learning disability, must decide to—

• (1) Use information from an 
observation in routine classroom 
instruction and monitoring of the 
child’s performance that was done 
before the child was referred for an 
evaluation; or

29
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CCR 3030 (b) (10)

5. In determining whether a 
pupil has a specific learning 
disability, the public agency 
must ensure that the pupil is 
observed in the pupil's 
learning environment in 
accordance with 34 C.F.R. 
section 300.310. In the case 
of a child of less than school 
age or out of school, a 
qualified professional must 
observe the child in an 
environment appropriate for 
a child of that age. The 
eligibility determination 
must be documented in 
accordance with 34 C.F.R. 
section 300.311.

CFR Sec 300.310

• (2) Have at least one member of the 
group described in §300.306(a)(1) 
conduct an observation of the 
child’s academic performance in the 
regular classroom after the child has 
been referred for an evaluation and 
parental consent, consistent with 
§300.300(a), is obtained.

• (c) In the case of a child of less than 
school age or out of school, a group 
member must observe the child in 
an environment appropriate for a 
child of that age.

Now we know the Law and where it comes from

Who Is comfortable with it as written? Is there 
enough clarity there?

So…Who has a problem with the discrepancy 
model…
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What does the Research Say

Kranzler, J.H., Maki, K.E., Benson, N.F. Et Al. How Do School Psychologists Interpret 
Intelligence Tests For The Identification Of Specific Learning 
Disabilities?. Contemporary School Psychology (2020). 
Https://Doi.Org/10.1007/S40688-020-00274-0 

Maki, K. E. & Adams, S. R. (2019). Specific Learning Disabilities Identification: Do The 
Identification Methods And Data Matter? Learning Disability Quarterly, 43(2), 63-74.

Fletcher, J. M. & Miciak, J. & (2017). Comprehensive Cognitive Assessments are not 
Necessary for the Identification and Treatment of Learning Disabilities. Archives of 
Clinical Neuropsychology, 32(1):2-7.

Miciak, J., Williams, J. L., Taylor, W. P., Cirino, P. T., Fletcher, J. M., & Vaughn, S. (2016). 
Do Processing Patterns Of Strengths And Weaknesses Predict Differential Treatment 
Response? Journal Of Educational Psychology, 108(6), 898–909. 

Miller, D. C.; Maricle, D. E.; Jones, A. M. (2016). Comparing Three Patterns Of Strengths 
And Weaknesses Models For The Identification Of Specific Learning Disabilities, 
Learning Disabilities: A Multidisciplinary Journal, 21(2) 31-45.

Balu, R., Zhu, P., Doolittle, F., Schiller, E., Jenkins, J., & Gerseten, R. (2015) Evaluation of 
Response to Intervention Practices for Elementary School Reading. Institute of 
Education Sciences, National Center for Education Evaluation and Regional Assistance, 
U.S. Department of Education. 
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And before all you RTI folks start cheering

Balu, R., Zhu, P., Doolittle, F., Schiller, E., Jenkins, J., & Gersten, 
R. (2015). Evaluation of Response to Intervention Practices for 
Elementary School Reading. U.S. Dept of Education, 
November. Institute of Education Sciences, National Center 
for Education Evaluation and Regional Assistance.

“To summarize, results [...] show that early-grade elementary 
students at the margin of being considered at risk by current 
screening measures failed to benefit from Tier 2 or Tier 3 
intervention services provided to them. In first grade, these 
students actually fell further behind their counterparts who, 
because they scored just above the cut point on the screening 
variable for intervention, were placed to receive only Tier 1 
services.”

How well does an overall measure of 
intelligence/cognitive ability predict achievement?

• Let’s all revisit grad school where we had to take a stats class or 
TWO…

• Let’s talk about Correlations and variance…
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Predictive Validity Weakening?

•When I was in grad school in the early 90’s, we 
read papers citing studies where intelligence 
tests were correlated with achievement at about 
r = .70. Squaring r we found that about 49% of 
the variance in achievement tests is accounted 
for by one’s performance on an intelligence test. 

•APA’s 1996 report stated that g correlated 
with school grades where r = .50, and with 
income r = .41.

Ulrich Neisser, et al. "Intelligence: Knowns and Unknowns,"
American Psychologist 51(2) 1996:77-101.
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Correlation of .7 dropping to .5
What’s the big deal?

Well it means instead of your overall score predicting nearly 50% 
of the reason why your student is doing poorly 
academically…your test only tells you 25-35%% of the reason 
why your student is doing poorly. 

Said a different way, “If these instruments only account for 25-
35% of the variance in achievement (and the only part that 
would qualify a student for special education) then 65-75% of 
the reason a student succeeds or fails has nothing to do with 
intelligence/cognitive ability and that a district’s general 
education programs need to address it.

Why is this 
happening…

• It has something to do with 
achievement tests

• I’ll touch on this now

• It has something to do with 
the intelligence tests

• I’ll touch on this later
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A Closer look at current 
tests of intelligence/
Cognitive Abilities

In the beginning
A brief walk in the history of intelligence testing
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7 Broad CHC ability 
domains.

Seven CHC ability domains 
were generally accepted as 
the hallmark feature of 
CHC theory.  Depending on 
the test maker there are, 
typically five to seven of 
these domains represented 
in contemporary 
intelligence batteries.
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WISC-V Factor Structure

Competing Theory

Neuropsychological PASS Theory

CAS 2
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X

Planning

Planned 
Codes

Matching 
Numbers

Planned 
Connections

Attention

Express 
Atten

Recept
Atten

Number 
Detect

Simultaneous

Nonverbal 
Matrices

Verbal-
Spatial 

Rel

Figure 
Memory

Successive

Word 
Series

Sentence 
Rep

Sentence 
?’s

Visual 
Digit 
Span

X

Planning

Planned 
Codes

Gs

(P)

CE

Planned 
Number 
Matching

Gs

(P)

OP

CE

Planned 
Connections

Gsm

(MW)

Gs
(P)

OP

CE

Attention

Express 
Atten

Glr

(NA)

Gr

(NA)

Recept
Atten

Gs

(P)

CE

Number 
Detect

Gs

(P)

OP

CE

Simultaneous

Nonverbal 
Matrices

Gf(I)

Verbal-
Spatial 

Rel

Gc

(LS)

Gsm
(MW)

Figure 
Memory

Gv

(MV)

Successive

Word 
Series

Gsm

(MS)

Sentence 
Rep

Gsm
(MS)

Sentence 
?’s

Gsm

(MW)

CE

Visual 
Digit 
Span

Gsm
(MS)

CE

CE = Cognitive Efficency

Gsm = Short Tem Memory

Gc = Crystalized Intelligence

Gf = Fluid Reasoning

Glr = Long Term Retrieval

Gv = Visual-Spatial Processing

Gs = Processing Speed

Gr = Retrieval Fluency

Op = Orthographic Processing
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Ventura County SELPA PSW Model 
Procedural Manuel 
(rev. 9/2018)

• Intended to summarize the known relationships between cognitive 
processing areas and academic achievement areas

• Based on a review of existing literature

• Identifies the most likely psychological processes involved in each area 
of academic achievement

• http://www.vcselpa.org/Resources-for-Teachers-and-Staff/Pattern-of-
Strengths-and-Weaknesses-PSW/PSW-Resources/Pattern-of-Strengths-
and-Weaknesses-PSW-Manual
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COMPARES
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XBASS software v2.4
Cultural Language Interpretive Matrix  (C-LIM)
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Interaction of Culture & Language

Main Effect for Language

71

72



37

Main Effect for Culture

https://www.youtube.com/watch?v=gmwiJ6ghLIM 
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It’s RIOT not TRIO

• Record Review

• Interviews

• Observations

• Testing (Standardized and Non-Standardized)

Going to add a little bit here about Larry P. 
given the update.

If you want to talk about it in more detail, you’ve got me so you can 
ask.
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CASP recommends using best practice for all 
students being assessed for special education, which 
is by starting with Record review, Interviews with 
family and staff, and Observation(s).

This is the RIO of RIOT and the reason for T, “Testing” being at the end is 

intentional as the RIO informs what we are assessing for. The Sept 14, 

2022 carefully reminds school psychologists of the laws and regulations to 

be included and considered as part of an evaluation for a SLD. By doing so 

we can address concerns if ID is an area of suspected disability, or a 

disability area that was not suspected but based on ROI is now a 

possibility.

To address potential ID, look at Adaptive Behavior:

▪ If “subaverage…deficits in adaptive behavior.” are not present, then 

ID can be ruled out and there are no restrictions regarding intelligence 

tests or overall measures of cognitive ability being used for African 

American students.

▪ If subaverage Adaptive Behavior deficits are present and not better 

explained by Other Health Impairment (OHI), Emotional Disturbance 

(ED), Traumatic Brain Injury (TBI) or another disability area, and/or 

there is no evidence to support stronger problem-solving skills beyond 

assessed adaptive behavior (CCR 3030(b)(6), ID cannot be ruled out. 

In this case for African American students the ban would remain in 

effect, unless further information is gathered that can rule out ID.
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To address potential ID, look at Adaptive Behavior:

▪ Using this along with other measures such as dynamic 

assessment, mediated learning, and/or other tasks that can 

indicate competency and/or skills outlined in the 1989 Larry P 

Task Force Report as well as the 2012 Best practices guidelines 

for the assessment of African American students. Cognitive 

processes manual.  Diagnostic Center North, California 

Department of Education is also recommended.

Regarding Observations
“34 CFR § 300.310 Observation.

(a) The public agency must ensure that the child is observed in the 
child's learning environment (including the regular classroom 
setting) to document the child's academic performance and 
behavior in the areas of difficulty.

(b) The group described in § 300.306(a)(1), in determining 
whether a child has a specific learning disability, must decide to -

(1) Use information from an observation in routine classroom 
instruction and monitoring of the child's performance that 
was done before the child was referred for an evaluation; or
(2) Have at least one member of the group described in §
300.306(a)(1) conduct an observation of the child's academic 
performance in the regular classroom after the child has been 
referred for an evaluation and parental consent, consistent 
with § 300.300(a), is obtained.

(c) In the case of a child of less than school age or out of school, a 
group member must observe the child in an environment 
appropriate for a child of that age.

(Authority: 20 U.S.C. 1221e-3; 1401(30); 1414(b)(6))”
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• Distance learning is temporary and not considered a "regular 
classroom". It is therefore recommended that pre-distance learning 
observations be at least discussed and considered as part of the “O” 
data. There is no specific requirement as to who does the 
observation.

Definition of Terms…

The Basic 

Psychological Processes
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The basic psychological processes are

• attention 
• visual processing
• auditory processing

• phonological processing 
• sensory-motor skills
• Cognitive association 
• Cognitive conceptualization
• Cognitive expression.

Excuse me…

Don’t worry about the fact that The Basic Processing Areas 
don’t match with names used by test makers, XBASS, PASS 
Theory, etc…we will get to that

First…answer this…Do you all have good definitions of those 
eight basic Processing areas including: Cognitive 
Conceptualization…Association… 
Expression…anyone…Bueller…Bueller…
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References for these Definitions

• Larry P. Task Force 1989

• Ventura PSW Model

• What I like to say
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Attention

Larry P. Task Force 1989 says…

89

90



46

Ventura PSW says in COMPARES…

“Attention is the mental/psychological process of maintaining alertness to 
incoming sensory stimuli in order to process it. Attention requires the 
sustained focus of cognitive resources on information while filtering or 
ignoring extraneous information. Attention is a basic or “gatekeeping” 
function that is a foundation to all other neurological/cognitive functions. 
Attention is a process that matures late after gradual development (Dehn, 
2014). See “Executive Functions” in the COMPARES Glossary.” page 94

Ventura PSW says in COMPARES…
“Some researchers divide attention into component parts, which may be measured 
separately:

• Focused Attention: The ability to respond discretely to specific visual, auditory or 
tactile stimuli.

• Sustained Attention (vigilance): The ability to maintain a consistent behavioral 
response during continuous and repetitive activity.

• Selective Attention: The ability to maintain a behavioral or cognitive set in the face 
of distracting or competing stimuli. Therefore it incorporates the notion of "freedom 
from distractibility."

• Alternating/Shifting Attention: The ability of mental flexibility that allows individuals 
to shift their focus of attention and move between tasks having different cognitive 
requirements.

• Divided Attention: This is the highest level of attention and it refers to the ability to 
respond simultaneously to multiple tasks or multiple task demands.” page 88 (really 
page 94)
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Attention

Attention is the process of being able to focus on a specific, given 
stimuli (object, task, instruction), sustaining that attention and 
redirecting attention (shifting focus) when it is required by the 
learning or function of the situation. The vast majority of individuals 
can attend when what they are attending to, is of high interest or 
emotionally engaging. 

Processing Speed is another way of measuring a person’s ability to 
sustain their attention (as tasks are often repetitive and not 
particularly interesting or emotionally engaging, as they often consist 
of abstract shapes). 

How do you decide if attention is part of an 
SLD or OHI?

We all know ADHD can also be an eligibility area for ED but that is 
more an obvious issue…
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Questions to ask yourself…

Is the attention difficulty preventing learning?

Are associated processing areas preventing learning?

Is the attention difficulty preventing production/output?

Are associated processing areas preventing production/output?

Visual Processing
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Larry P. Task Force 1989 says…

Ventura PSW says in COMPARES…

“Visual Processing is the mental/psychological construct defined by 
cognitive mechanisms that are involved in the retention, processing, and 
organization of visual information so as to demonstrate accurate 
perception, as distinct from visual acuity. This type of cognitive processing 
ability involves the ability to generate, perceive, analyze, synthesize, 
manipulate, and transform visual patterns and stimuli. Measures of the 
visual process may include factors such as spatial awareness, visual-
perceptual skills, perceptual organization, visual mental manipulation, and 
perceptual discrimination. Visual-Spatial Processing matures early, after 
gradual development (Dehn, 2014). See “Visual-Spatial Processing,” 
“Orthographic Processing,” “Visual Memory,” “Visual Processing Speed,” 
and “Processing Speed” in the COMPARES Glossary.” page 86 (really page 
92)
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Visual Processing

Visual Processing is the broad ability to perceive, process, and use visual 
spatial information. It includes being able to: Identify the key components 
of visual information; analyze similarities, differences, patterns 
(sequential) and categories, as well as storage and retrieval of visual 
information. A Narrow ability that falls under this ability is Visualization -
the ability to perceive complex patterns and manipulate how they might 
look transformed, e.g., rotated, when the view is partially obscured, 
shrunk or enlarged, as well as recall or recognize the information. 

Auditory Processing
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Larry P. Task Force 1989 says…

Ventura PSW says in COMPARES…
“Auditory processing refers to the ability to perceive, analyze, and 
synthesize a variety of auditory stimuli. Measures of auditory 
processing tap into phonemic awareness (rhyming, 
segmentation, sound-symbol association), auditory perception, 
sound discrimination, auditory mental manipulation, as well as 
auditory memory. Auditory processing matures early, after 
gradual development (Dehn, 2014). See “Phonological 
Processing,” “Auditory Memory,” “Auditory Processing Speed,” 
and “Processing Speed” in the COMPARES Glossary.” page 86 
(really page 92)
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Auditory Processing
Auditory Processing (excluding phonological processing as it now 
has its own processing area) includes Auditory Memory Span-the 
ability to maintain information in primary memory and immediately 
reproduce it in the same sequence in which it was presented and 
Working Memory Capacity - the ability to focus one’s attention to 
perform relatively simple combinations, manipulations, 
transformation of information while avoiding distractions while 
simultaneously engaging in strategic, controlled searches for 
information in long term memory, such as when following verbal 
directions or attempting to understand verbal explanations. 

Phonological Processing
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Larry P. Task Force 1989 says…

Ventura PSW says in COMPARES…

“Phonological Processing includes phonemic awareness, sound 
discrimination, phonetic coding, and phonological memory. Phonological 
Processing is listed as a “basic psychological process” by California Education 
Code (California Department of Education: Section 3030(b)(10), Title 5, CCR). 
This type of processing involves the ability to hear, manipulate and, in the 
case of phonological memory, remember phonemes. Phonological 
Processing matures early after gradual development and is associated with 
the Temporal and Parietal lobes of the brain (Dehn, 2014a). See “Auditory 
Processing” and “Phonological Memory” in the COMPARES glossary.” page 
88 (really page 94)
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Phonological Processing

Phonological Processing includes Phonological Awareness – the ability to 
access the sound structure of language at the phoneme level 
(phonological units that are used in various words) and Phonological 
Memory – the ability to code information phonologically in short term 
auditory memory. Phonological processing is fundamental to basic reading 
skills, the ability to decode and sound out words are directly related to 
this processing area, especially for unfamiliar words. Individuals with 
significant weakness in phonological processing, who have demonstrated 
weakness in basic reading skills are consistent with individuals with a 
phonologically based reading disorder, Dyslexia. –

Sensory motor Skills 
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Larry P. Task Force 1989 says…

Ventura PSW says in COMPARES…

“Sensory-Motor or Psycho-Motor Integration is the mental/psychological 
process that involves engaging perceptual and cognitive skills to organize 
physical output. As a basic psychological process involved in learning, 
sensory-motor skills chiefly involve fine-motor and graphomotor output. 
The sensory-motor process may include measures of visual-motor 
integration, motor speed, and overall fine-/gross-motor skills. Fine motor 
processing matures early after gradual development (Dehn, 2014). See 
“Fine Motor Skills,” “Visual Motor Skills,” “Graphomotor Skills,” 
“Sensorimotor Memory,” “Sensorimotor Speed,” “Oral Motor Speed,” 
“Psychomotor Abilities,” and “Processing Speed” in the COMPARES 
Glossary.” page 87 (really page 93)
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Sensory Motor Skills

Sensory-Motor Skills involve the transformation of information to 
motor production. Specifically Sensory Motor Processing’s emphasis is 
on perceptual to motor, e.g. visual motor integration one’s ability to 
coordinate fine motor skills such as drawing or in written work. 

Cognitive association
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Larry P. Task Force 1989 says…

Ventura PSW says in COMPARES…

“Association is the mental/psychological process of remembering basic 
units of information and establishing systems for relating those units to 
each other. See definitions of “Memory,” “Long-Term Retrieval,” 
“Working Memory,” “Rapid Naming Skills,” “Orthographic Processing, 
“Auditory Memory,” “Visual Memory,” and “Sensorimotor Memory” in 
the COMPARES Glossary.” page 87 (really page 93)
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Cognitive Association

Cognitive Association is the process of acquiring information in 
memory, and the system for relating that information to previously 
learned information to develop patterns or logical groups and also 
called long term retrieval. This is a foundational process that is 
required for more complex operations that take place in 
conceptualization. Included in Cognitive Association is the element 
of efficiency, i.e. how fluidly one can retrieve information from 
long term memory. However, untimed measures are as important 
as well. – Part 1

Long Term Retrieval involves retrieval of information that is tied to 
visual/spatial information and/or language. When retrieval is tied to 
both types of information, retrieval for Non-symbolic information such 
as the label “red” for the color red, and the other for Symbolic 
information (also known as orthographic e.g. the letters that represent 
the word “red”). How quickly one does this isn’t the issue, it is rather 
is the information available to the individual, period. Recall and 
Recognition of information fall into this ability. Deep thinker

Speed of Lexical Access or Cognitive Efficiency as the name implies has 
to do with speed of retrieval of stored information. We are interested 
with Orthographic processing speed because when this is significantly 
slow it is often associated with poor reading fluency (that is not due to 
poor phonological processing) and consistent with the orthographic 
sub-type of Dyslexia. If there is weakness for symbolic information 
there could be concern for Oral Language delays – Part 2
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Cognitive conceptualization

From Larry P. Task Force Report 1989
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Larry P. Task Force Report 1989 Cognitive 
Conceptualization Continued

Ventura PSW says in COMPARES…

“Conceptualization

Conceptualization is the mental/psychological process of 
understanding or grasping the significance and meaning of increasingly 
complex information and ideas, including abstract thinking and 
reasoning. Conceptualization is also known as Fluid Reasoning (Gf) and 
Problem-Solving. See definition of “Fluid Reasoning” in the COMPARES 
Glossary.”
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Cognitive Conceptualization

Cognitive Conceptualization is the process of using information in an 
increasingly more complex and fluid manner. This is often called, abstract 
thinking, fluid reasoning, or simply reasoning, the ability to solve novel 
problems; that is, problems that cannot be solved solely by relying on 
previous situations or solutions. This processing area allows a person to make 
generalization or inferences. Being able to see the forest for the trees. It is 
comprised of General Sequential Reasoning - the ability to reason logically 
using established premises and principles and Induction - the ability to 
observe a problem and understand the underlying rules or principles that will 
govern the outcome; being able to generalize from specific situations to 
others. As well as Quantitative Reasoning – the ability to reason inductively or 
deductively with numbers - Part 1

Cognitive Conceptualization also includes Executive Function such 
as the ability to initiate, organize, plan, working memory and shift 
one’s mindset. These abilities are also a required component of 
Cognitive Conceptualization. However, where fluid reasoning has 
more to do with specific types of problem solving, Executive 
Function has to do with coordinating various processes to problem 
solve, hold in working memory, where to start, and when to give 
up and try a different approach. – Part 2
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Cognitive expression
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Ventura PSW says in COMPARES…

Expression is the mental/psychological process of conveying the 
meaning of information to others via oral, written or gestural language. 
See “Language Processing” in the COMPARES Glossary 

Cognitive Expression

• Cognitive Expression - Language is the ability to apply the breadth and 
depth of acquired knowledge, including language, culture, adaptive and 
academic skills. It can be viewed as a product of what an individual has 
had the opportunity to learn and how one can communicate it to others. 
Where expression has to do with communicating what one knows (e.g. 
talking, writing, nonverbal actions), association has to do with how 
efficiently that information is stored and is retrievable. Cognitive 
Expression also include areas of Executive Functioning as expressive 
communication requires sustained attention, Initiation, 
planning/organization and working memory in order to be effective.  
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COMPARES

Ventura PSW Page 82
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In line with CCR 3030 Basic Psychological processing

Can a processing area be a strength and a 
weakness at the same time?
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Let’s look at Cognitive Association

Long Term Retrieval may be well within the average range for 
associative memory Glr (MA), however naming facility Glr (NA)/OR 
may be poor. It’s all Glr or Cognitive Association, but aspect of it is 
causing problems and possibly the cause of a student’s reading 
difficulty (orthographically based Dyslexia).

Maybe looking at it from another angle…

Phonological Processing is part of auditory processing. The fact that 
CCR 3030(b)(10) spells it out as a separate basic processing area 
doesn’t change that fact. However, we report specifically on 
phonological processing as a separate processing area. There is 
nothing that says within these processing areas there may be a 
strengths and weaknesses within them. In fact, the problem for the 
student may be that because all other factors associated with this 
processing area are functioning more capably, this specific weakness is 
causing this student disproportionally more difficulty.
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Free for All. Let’s address all your questions.

If you have additional questions, please feel
free to contract me through my website 
jameshiramoto.com go to the contact me tab 
and fill out your question there or email me 
directly at help@jameshiramoto.com
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